DISCUSSION POST #1
Discussion Thread: Integrating Faith and Learning 
Work is just that work, or is it much more? Anyone that has done research would agree it is work and no small feat of accomplishment. If research is work, then how should the faith-based researcher approach their chosen research work? In his book Every Good Endeavor, Keller states, "Our daily work can be a calling only if it is reconceived as God's assignment to serve others"(Keller & Alsdorf, 2012, p. 366).
To indeed do the work of God, one must not allow presumed prejudice to intervene with research. We should strive to be humble and use this humility to listen to the people's viewpoints and accept their comments because they are the word of God. "If one gives an answer before he hears, it is his folly and shame" (Proverbs 18:13, ESV). In the article by Bradley and Scott, Fruitful Research: A Biblical Perspective on the Affective Dimension of Research, the focus is on understanding the relationship of the research process and relating it to St. Paul's list of nine fruit of the Spirit (Galatians 5:22, ESV). A faithful servant of God will live and work while honoring these nine fruits of the Spirit. When faith-based researchers can incorporate these nine dispositions in the research project, they will have additional resources to integrate God's presence in the research process, thereby reducing research anxiety(Bradley & Scott, 2011).
A noted author and past professor of Philosophy at the University of Southern California, Dr. Dallas Willard, observed that spirituality meets two basic needs of human life: identity and an understanding of values as an individual as well as a sense of empowerment and the belief that there is an ability to have control over some issues (Willard, 2007). His observation is particularly relevant in the research world today as more business practitioners separate their spiritual identity from their professional one. It is almost a requirement of the political correctness of the business world of today. The result, in some cases, is a dueling set of values that change and conform based on the individual's environment. This growing separation of the work world from the faith world has led to a third need–that is, the need for meaning. As people search for spirituality, they often, at the same time, look to find meaning in their lives and the work they do.  There is a desire in most humans need to know that their life matters now and that perhaps their contributions will have some lasting impact after death (Willard, 2007).
Faith integration is concerned with how faith and knowledge play an integral relationship with each other, the relationships that inherently exist between the search for faith and the chosen research subject; these connections do not have to be manufactured (Hasker, 1993). However, they need to be explored and developed; if the correlation is not made between faith-based research and the pursuit of knowledge, they may appear to be at separate ends of the universe.  Faith-research integration is mainly concerned with the field of research into which our knowledge is organized, the same meticulous concern of subject matter and methodology, which lead to the distinction of integrated faith-based research (Hasker, 1993).
For faith-based researchers, faith integration begins with investigating research questions and methodologies that will advance their chosen field of study. This should lead to the gathering of meaningful content for scholarly research.  It is here that the curious faith-based researcher will discover ways their knowledge of their field of study will advance and invite further intellectual development in the field (Hasker, 1993). God created the brain's intricate neural network and cognitive powers so a human could think, learn, and do. It was His design that "His servants would possess more intelligence and clearer discernment than the worlding"(White, 1941, p. 325-326). For the Christian, the development of an inquiring mind is an expression of faith, hope, and love that is addressed to God and is part of our response to His self-revelation (Holmes, 1987).
	One of the most apparent Biblical principles that influence a faith-based researcher's thoughts and behaviors regarding ethics in research is found in the book of Matthew: "So in everything, do to others what you would have them do to you" (Matthew 7:12, ESV). This principle will guide the Christian researcher's study design, subject recruitment, obtaining informed consent, and data collection processes. The faith-based researcher should ask the question of themselves; "Would I want to be treated this way if I were to participate in this study?" By following the Biblical principles laid out in the Holy Bible, the faith-based researcher will be led to protect the rights of the study participants based on love for his neighbor and, in turn, honor God in their work. "Therefore, having put away falsehood, let each one of you speak the truth with his neighbor, for we are members one of another" (Ephesians 4:25, ESV).  
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D 6.1 Interpreting Correlations
D 6.1. In Output 9.2, what do the correlation coefficients tell us? What is the r^2 for the Pearson correlation, and what does it mean? Compare the Pearson and Spearman correlations on both correlation size and significance level and explain your comparison.
          The probability that a relationship between at least two components in an investigation is caused by something other than chance is referred to as statistical significance (Judge, 2017). Statistical significance is a means of numerically establishing that a particular measurement is reliable, which is significant. One can argue that one's perception is statistically significant if the P-value is less than the significance level. The two-sided (tailed) chi-square test is not statistically significant (p =.056), indicating that we cannot be convinced that males and girls vary in terms of having low math grades (Morgan et al. 2019). However, if the link is statistically significant, the p will be low, according to Morgan et al. (2019).
          Pearson and Spearman correlation tables both provide comparable information, and only the one whose assumptions are most consistent with the data should be reported (Morgan et al., 2013). Spearman Rho (rs) is employed when both variables have at least ordinal data and do not follow a normal distribution (Morgan et al., 2013). The skewness of a mother's schooling is 1.124 (Morgan et al., 2013, p.59), which violates the typical assumption. Thus, all that is required is the interpretation of the Spearman correlation table. Spearman's rho is comparable to Pearson's r for paired ranked results (Schober et al., 2018). Spearman's rho has a correlation coefficient of.32, which is slightly different from r=.34. Cohen (1988, 1992) asserts that the effect size is medium when r is approximately 0.3. As a result, the effect size is approximately medium in this scenario. It has a comparable significance level of p=.006 in problem 9.2.
D 6.2 Interpreting Regressions
D 6.2. a. Using Output 9.4, find the regression coefficient (weight) and the standardized regression (Beta) coefficient. How do these compare to the correlation between the same variables in Output 9.3? What does the regression coefficient (weight) tell you?
          The regression coefficient (weight) in output 9.4 is 2.14, whereas the standardized regression coefficient (Beta) is.50. In output 9.3, the association between match achievement and high school grades is identical to the.50 standardized regression (Beta) coefficient in 9.4. According to the coefficients table in output 9.4, the dependent variable math achievement changes by a factor of 2.142 with the independent variable high school GPA when all other independent variables are held constant. The equation "match achievement=.40 + 2.14" can be used to illustrate the relationship between these two variables (grades in high school).
 
D 6.2. b. Using the variables in Problem 9.4, develop a research question in which the Pearson correlation would be more appropriate than the bivariate regression.
         Pearson correlation is used to evaluate the linear relationship between two continuous variables. Thus, the research questions should be:
What is the relationship between student’s match achievement and grades in high school?
 
6. 6.2. c. Using the variables in Problem 9.4, develop a research question in which the bivariate regression would be more appropriate than the Pearson correlation.
          A simple linear regression (sometimes referred to as a bivariate regression) is a linear equation that describes the relationship between an explanatory and an outcome variable (Zou et al. 2003) and is particularly useful when researchers need to make predictions about one variable based on another (Morgan et al., 2013). Thus, the research question should be: Can a student's match achievement be predicted based on his or her high school grades?
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